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Intent

At Spaxton Church of England Primary School, reading is an integral part of our curriculum. We all know that English is a vital way of communicating. English is at the heart
of all children’s learning. It enables children both to communicate with others effectively for a variety of purposes and to examine their own and others’ experiences,
feelings and ideas, giving these order, meaning and appreciation of the world around them. A platform that allows our children to see beyond what they know, share in
cultural experiences and develop the vocabulary they need to effectively express themselves. Reading and writing are central to children’s intellectual, emotional and social
development it has an essential role across the curriculum and helps pupils’ learning to be coherent and progressive. Through speaking and listening, reading and writing
children learn to express themselves creatively and imaginatively and communicate with others effectively.

It is our intention that our children acquire the necessary knowledge, skills and understanding to become lifelong learners and linguists. Through cultivating the behaviours
that they will need to be discerning readers as they read frequently and widely using self-regulation strategies and discuss what they read. We strive to ensure that all our
children receive a well-rounded learning experience when reading, speaking and listening which will equip them with the fundamental tools in order to fulfil ‘Together we
Flourish and Achieve’. We aim to ensure that every child becomes a reader, a writer and confident speaker through promoting a love for reading for all ages. It is our
intention to immerse our children in the wonders of quality texts to instil a love for reading, a passion for discovery and a confidence to explore their imagination through
our book rich curriculum.

This is underpinned by our school curriculum intent which in turn is underpinned by the QET principles.

At Spaxton, we deliver a broad and balanced curriculum to all our pupils. Through our ambitious curriculum offer, that has been carefully designed to ensure it is sequential
and progressive through each stage, we believe it allows:

1. Holistic Development: It supports the overall development of our children, addressing their academic, social, emotional, and physical needs. This approach ensures
that our pupils at Spaxton are well-rounded and prepared for next stage of learning and any other future challenges.

2. Engagement and Motivation: A varied curriculum keeps our pupils engaged and motivated by offering a range of subjects and activities. Our broad and balanced
curriculum offer helps cater to different interests and learning styles, making education more enjoyable and effective for all.

3. Critical Thinking and Problem-Solving: Exposure to a wide range of subjects encourages critical thinking and problem-solving skills. Our pupils learn to make
connections between different areas of knowledge, enhancing their cognitive abilities.

4. Cultural Awareness and Respect: Our broad curriculum includes subjects like history, geography, and the arts, which help our pupils understand and appreciate
different cultures and perspectives. This fosters respect and empathy for others. This is particularly important due to our village rural location.

5. Preparation for Future Learning: Our balanced curriculum provides a strong foundation in core subjects like English and maths while also introducing pupils to
other areas of knowledge. This prepares them for more specialised learning in secondary education and beyond

6. Personal Growth and Well-being: Subjects like physical education, music, and art contribute to pupils’ physical and emotional well-being. They provide
opportunities for self-expression, creativity, and physical activity, which are crucial for healthy development.

Our school curriculum is bespoke and designed to meet the needs of the children in our school. It is underpinned by the Quantock Education Trust curriculum principles
(SMART) which guide the development and review of the curriculum in all schools in the Trust:
e A strong and carefully Sequenced curriculum, so that children and young people’s learning progresses in a way that builds knowledge intentionally and cumulatively




e A curriculum that Motivates children and young people so they can value and experience joy in learning whilst developing their own unique voice.

e An Ambitious curriculum, so that children and young people are challenged and empowered to think deeply and critically and grapple with complexity, challenge
assumptions, question accepted authorities and embrace curiosity.

e Acurriculum that is Responsive, so that it meets the needs of children and young people in our local community as well as opening doors to the wider world.

e Acurriculum that is Transformative, so that children and young people can put their learning to use as active citizens, working for social justice, environmental
stewardship and a healthy, equitable world, enabling them to build character and shape their future.

Implementation

The National Curriculum states that pupils should be taught to read fluently, understand extended prose and be encouraged to read for pleasure. Reading is singled out as
‘extreme importance since through it pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually’ (p13) Reading allows pupils to ‘acquire
knowledge’ and to ‘build on what they already know’ (p13).Schools are expected to have access to library facilities and support and encourage reading at home.

The 2014 Curriculum divides reading skills into two dimensions:
*Word reading/ decoding
e Comprehension

We recognise that both these elements are essential to success and we support the acquisition of both sets of skills through various methods. We recognise that these
areas are clearly linked to the other aspects of English learning: speaking and listening, writing, grammar and vocabulary. We also understand that reading is a
developmental process and part of life-long learning and we encourage and praise children at every stage of it.

Our aims:

Pupils learn to read easily and fluently through daily phonics in EYFS and Key Stage One, regular guided reading with adults in school, carefully planned ‘read aloud’
sessions, wide opportunities for reading for pleasure and across the curriculum and opportunity to share and enjoy books at home.

The daily, rigorous phonics sessions in EYFS and Key Stage 1 follow the Little Wandle Programme, which ensures children build on their growing knowledge of the
alphabetic code, mastering phonics to read and spell as they move through school.

Pupils are encouraged to read widely, through our use of differing class texts, library visits and high quality reading corners and books in classrooms.

Pupils in EYFS and Key Stage One, have the opportunity to take home books which are maybe above their independent reading level but are intended to be shared with an
adult at home to nurture reading for pleasure.

Pupils are encouraged to read for pleasure through quiet reading time, listening to an adult read aloud, book talk and recommendations.

Pupils also have regular opportunities across the curriculum to practise their reading skills (e.g. to retrieve information) and comprehension is assessed in a formal way as
per our assessment cycle.




Pupils are exposed to a range of carefully chosen texts during their time at our school.

Key Stage Two pupils, who are struggling with reading or making slow progress, are given regular interventions (e.g. Little Wandle Catch Up groups, Herts for Learning
Fluency project, daily readers as part of our pupil premium Strategy).

Reading Offer:

Phonics lesson (KS1) or Guided Reading Whole Class Reading Class Reader
SPAG session (KS2)
Starling 20 minutes daily in small 3 times a week following Daily
EYFS and KS1 groups + daily keep up Little Wandle structure
intervention as required (fluency, prosody,
comprehension)
Kingfisher 20 minutes daily 4 times a week (following 4 times a week with one
Years 3 and 4 fluency, prosody, further session dedicated to
comprehension and delve Book Talk
deeper)
Peregrine 20 minutes daily 4 times a week (following 4 times a week with one
Years 5and 6 fluency, prosody, further session dedicated to
comprehension and delve Book Talk
deeper)

Developing a love of reading:

e We have a dedicated library area and each class in the school has a collection of books within their reading corner.

e We set up interactions from authors and poets.

e There is lots of talk and discussion about reading in a variety of contexts, both formal and informal.

e We encourage our children to take part in the Library Summer Reading Challenge and we also celebrate World Book Day with a particular focus.
e We have a range of texts celebrating diversity in all its forms, which are shared regularly with our children.

e Children are expected to read at home at least five times a week. These texts are carefully chosen to enable children to practise their fluency.

e Reading at home is monitored systematically by staff who liaise directly with parents if it is not happening. This happens through monitoring in home reading logs
and regular book talk discussions in Key Stage 2.
e EYFS and Key Stage 1 hold parent/carer phonics and reading workshops.




Little Wandle Progression Programme

Little Wandle Letters and Sounds Revised 2021: Programme progression

Reception and Year 1 overviews

This pragramme overview shows the progression of GPCs and tricky words thot we tench term-by-term. The progression
has been arganised so that children ore I:uuyu:_fn:ln the simple to more complex GPCs, o well as taking inta ocoount
the _fl'-rq_l.l.ml:'l_.l of their occurrence in the mast commeandy encountered words. All the graphemes tought ore practsed in
words, sentences, and later an, i fully decodoble books. Children review and revise GPCs and words, daily, weekly and
gcross benms ard years, in prder to mave thiz l:rl.-uwl.ldgf imta their Inrl.g-tlrm Moy,

Children need to learn to rend as guickly os reazomably possible, sa they can move _frnm I.ur-u.rrln.g to read, to reading
ta learn, giving them access to the treasure house nj: rlu.d.lng Olur expectotions of progression are aspirotionol yet
achievoble if schools maintain pace, proctice end participation by all chidren. Children who are not keeping up with
their peers should be given additonol practice smmediotely through keep-up sessions.

Reception

Autumn 1 Phase 2 graphemes | Mew tricky words
satpinmdgaockckeurhbfl iz | the

Autumn 2 Phase 2 graphemes | Mew tricky words

jfll:s_i'u'w Ky z zz qu ch sh th ng nk put® pull® jull® as and has his her go no ta into she
+ words with =3 ['s! odded at the emd Chats wts) |:|u:|1" he n_l we me he

* wyords tnl:h'l.g in 5 /zi [hs) and with =3 [z odded at the

end [I:Iu.gs mg:]

"The I:rI.EkI_.I words ‘put’, ‘pull, 'j'ul[ and ‘push’ Moy Fet [ 1r||:|-r.q In some rrg.mn] proranciations; i which case, I:|'LI'-:| shovald moi be
treatad o5 such

Spring 1 Phase 3 graphemes | Mew tricky words
aﬂtghunuu-mnrnrurnwmmrun wgmth:gmghg-n]lmmpurl
* words wath double letters

L l-nnglr weards

Spring 2 Phase 3 graphemes | Mo new tricky words

Review Phose 3 Review ofl t|:||.|.-|_:||'rt 5O ]u.r
words with doubde betters, ||:l1.glr words, words with twa
ar more digraphs, words ml:luu_:l in =ing, compound wards

+ words with 5 zi ;m the middie

+ words with == |5 (z] at the end

* words with —es (7! at the end

Summer 1 Phase & Mew tricky words

Shart vowels with n.dj.:lr.-m]: cansonanks zaid 5o have like some come love do were here little
= CVOC CCVC CEVECC CCOWE CCEVEE says there when what one out todoy

. l-nng:r wards mnd |:-|:|m|:-|:||.|.|1.|:| words

* words ending in suffies:
—i.ngl =ed [tf, =ed lid[ Jedi, =—est

Summer 2 Phase & graphemes | Mo new tricky words

Phase 3 long vowel graphemes with adjocent conscnonts Review ol taught so for
= CVOC CCVC CCCVWE CCv CCvEE

* words ending in suffices:

=ing, —ed It/, —ed [l led!, —ed !di —er, —pst
* longer wards




Year 1
Auturmn 1

Feview Fhose 3 and 4
Phose 5

rail ay ploy
fovl au clouwd
foal ay oy
feal o eoch

| Feview 'tril:kl_.' words Phazes 2-4

F‘I'ln.ﬁui—-ﬂ-:ﬂuput" p-l.lll'full"Fush' ko into | na
gnnfhl:hlwl rrul:llnguuthlg dlq:u'rm|_.|h1._|

Sure pure said howe kke 5o do some ome lave were
thiere kttle one when out what I-ﬂl_.l!h!l'l I:|:h:||:_.|

"Thi |:r||d:|_.| wiords ‘puf’, ‘pull, 'j'u].[ and ‘push’ LT [ l.rl|:|r.|:| In Same rn?cnuj prosanriofions; in whidh case, |:I1.n=| shoowild meoit ba

treated a5 sudh.

Autumn 2 Phase 5 srapherms New wickg worts

fur i bird

ligh! ie pie

fosny |'|_.||:||:|J ue blue rescue
fyoal u wnicormn

loal o go

figh! i tiger

todl a paper

leel o he

{oal a-e shake

.'i.jl.' i=¢ Elme

fon) o2 home

fosay |'|_.||:||:|-I w- rude cute
tee) g-2 these

fosaf |'|_.||:||:|-I ew chow new
tee! ie shaeld

for| aw clow

their pe oh your

Pr Mz ask”

could wiould should aur
house mouse woter want

"Thi :ri-:h:g wrard ‘osk’ LETTRE b :rtkq I some rl-g-:rrﬂl pronunciofions; v which coze, it showld mot be treated as sach.

Spring 1 Phase 5 graphemes MNew tricky words

feel y funny

fe! ea head

heel wh wheel

{ca) oe ou toe shoulder
ligh! y fly

Joa) o sreow

il g giont

.'f|' |:|h l:ll'I:II'll

! le ol apple metal

Isl ¢ ice

vl ve give

ful o-¢ o ou some mother yawng
{zl ze cheese

Isl se ce mouse fence
Jea)! ey dn-nk-ug

Joo! ui ou fruit soup

any many ogqain

who whale where tiwo
zrhpal call dijf-u'-mt

thought through friend work




Spring 2 Phase 5 graphemes

jwri ar word

ool u aul awful could

{oari are shiore

{or| au awr gor al author dimosour ﬂ-unr wlk
{chd tch twre match odvenbure
jorf al @ I1.|:I_f"'j|:|ﬂ1.lr"'

Jor| a water

schwn o longer words: different
lof a want

{oari ear ere bear there

furi ear learn

Il wr wenst

{5l =t ¢ whistle soience

fci ch schood

Ishi ch :I'Ll.-j

lzl e

schwa at the end of words: actar

MNew tricky words

once lough because eye

Thi :ri-:l:l_.| s 'h.|:|.|:|" and ':fa.l.lur' My niot b pronounced az this i soms reql.n-n.d pronuncigtions; in which coze, I.’rm-g 5 hazatld

not b treated as such

Summer 1: Phonics screening check review - no new GPCs or tricky words

Summer 2 Phase 5 graphemes

Joaf tligh n.i.gh ey ea li.yll: :tn:ight grey break
nl kn gn knes gnaw

{mi mb thumhb

teari ore eer here deer

{zh! su sitreoswne wision

il dge bridge

it y :rH:I:ul

4l ge large

dsh tossaw ool |:|-|:|I:i1:|r|. mizsion monsion delicious

{or| augh our car cre doughter pour car mare

busy beoutiful pretty hour
Mo iTLFrI:H'I porents shoe




Progression Map for Reading

words.

blending.

sentences made up of words
with known letter-sound
correspondences and, where
necessary, a few exception

Say a sound for each letter in the
alphabet and at least 10 digraphs.

Read words consistent with their
phonic knowledge by sound-

ing,
-ed and -est endings.

To read words with
contractions, e.g. I'm,
I'll and we'll.

for graphemes.

To accurately read
most words of two or
more syllables.

To read most
words containing
common suffixes.*

sion,
-tion, -ssion and -cian, to
begin to read aloud.*

S EYFS KS1 KS2
38
o
D
"é_‘-!? Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
2 Early Learning Goals
To apply phonic To continue to apply To use their phonic To read most To read most words To read fluently
knowledge and skills phonic knowledge knowledge todecode words fluently and fluently and attempt to with full
as the route to decode and skills as the quickly and accurately attempt to decode decode any unfamiliar knowledge of
words. route to decode (may jtl'” need SlIJ(pport anyunfamiliar words with increasing all Y5/ Y6
; to read longer unknown : : exception
To blend sounds in 7S urlml words) : worgls i speed_a_nd Sk'”.’ words, root
- : automatic : increasing speed recognising their e
unfamiliar words using decoding h . : words, prefixes,
the GPCs that they ecoding has Toapply their growing and skill. meaning through suffixes/word
o . have been taught. become embedded I nowledge of root words : contextual cues. endings* and to
Read individual letters by saying and reading is fluent. o i ; To apply their
and prefixes, including . ; decode any
the sounds for them. To respond speedily, in-,im-, il ir-. dis-, mis-, knowledge of root To apply their growing unfamiliar words
Blend sounds into words, so that | giving the correctsound Toread agcurately un-, re-, sub-, inter-, words, prefixes and knowledge of root words, with increasing
they can read short words made |  to graphemes for all of by blending the super-, anti-andauto-to | suffixes/word endings | prefixes and suffixes/ word | speed and skill
T up of letter-sound the 40+ phonemes. sounds in words beginto read aloud.* to read aloud endings, including recognising their
E = correspondences. S — that contain the _ _ fluently.* -sion, -tion, -cial, -tial, meaning through
- Read some letter groups that each S ——— graphemes taught Toapply their growing -ant/-ance/-ancy, -ent/- contextual cues.
b = g taug so far, knowledge of root words
3 8 represent one sound and say GPCs i d suffixesiword ence/-ency, -able/-ably
3 sounds for them. ; especially and sullixes/worc and -ible/ibly, to read
) ) recognising endings, including -ation, ’
P S Read simple phrases and To read words | ; d _ly, -0Us, -ture, -sure, - aloud fluently.*
o containing -s, -es, - alternative sounds ,-0us, : :
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Read aloud simple
sentences and books that
are consistent with their
phonic knowledge,
including some common
exception words.

M

uondsox3 uowwo)d

Read a few common
exception words matched
to the school’s phonic
programme.

To read some common
irregular words.

Toread Y1 common
exception words,
noting unusual
correspondences
between spelling and
sound and wherethese
occur in words.

To read most Y1
and Y2 common
exception words*,
noting unusual
correspondences
between spelling and
sound and where
these occur in the
word.

To begin to read Y3/Y4
exception words.*

Toread all Y3/Y4
exception words*,
discussing the unusual
correspondences
between spelling and
these occur inthe word.

To read most Y5/
Y6 exception words,
discussing the unusual
correspondences
between spelling and
sound and where these
occur in the word.
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KouaniH

Blend sounds into words,
so that they can read
short words made up of
letter-sound
correspondences.

Read simple phrases and
sentences made up of
words with known letter-
sound correspondences
and, where necessary, a
few exception words.

Re-read books to build up
their confidence in word
reading, their fluency and
their understanding and
enjoyment.

Read aloud simple
sentences and books that
are consistent with their
phonic knowledge,
including some common
exception words.

To accurately read texts
that are consistent with
their developing phonic
knowledge, that do not
require them to use other
strategies to work out
words.

To reread texts to
build up fluency and
confidence in word

reading.

To read aloud
books (closely
matched to their
improving phonic
knowledge), sounding
out unfamiliar
words accurately,
automatically and
without undue
hesitation.

To reread these
books to build
up fluency and

confidence in word
reading.

To read words
accurately and
fluently without overt
sounding and
blending, e.g. at
over 90 words per
minute, in age-
appropriate texts.

Atthis stage, teaching comprehension skills should be taking precedence over teaching word reading
and fluency specifically. Any focus on word reading should support the development of vocabulary.



https://www.twinkl.co.uk/resource/deep-dive-into-reading-self-review-and-resource-pack-t-e-2548595

uolsuayasdwo)d
— Buipeay

EYFS

KS1

KS2

Three and Four-Year-
Olds
Reception
Early Learning
Goals

Enjoy listening to longer
stories and can remember
much of what happens.

Understand ‘why’
questions, like: “Why do
you think the caterpillar got
so fat?”

Be able to express a point
of view and debate when
they disagree with an adult
or a friend, using words as
well as actions

Listen to and talk about
stories to build familiarity
and understanding.

Listen to and talk about
selected non-fiction to
develop a deep familiarity
with new knowledge and
vocabulary.

Demonstrate
understanding of what
has been read to them
by retelling stories and

narratives using their
own words and recently
introduced vocabulary.

Year 1

Year 2

Year 3

Year 4

Year 5 Year 6
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Be able to express a
point of view and debate
when they disagree with

an adult or a friend,

using words as well as
actions.

Compare and contrast
characters from stories,
including figures from
the past.

Retell the story, once
they have developed a
deep familiarity with the

text; some as exact
repetition and some in
their own words.

Listen attentively and
respond to what they
hear with relevant
guestions, comments and
actions when being read
to and during whole class
discussions and small
group interactions.

Offer explanations for
why things might happen,
making use of recently
introduced vocabulary
from stories, non-fiction,
rhymes and poems when
appropriate.

Anticipate (where
appropriate) key events in
stories.



https://www.twinkl.co.uk/resource/deep-dive-into-reading-self-review-and-resource-pack-t-e-2548595




Demonstrate
understanding of what has|
been read to them by
retelling stories and
narratives using their own
words and recently
introduced vocabulary.

Use a wider range of
vocabulary.

Engage in extended

conversations about

stories, learning new
vocabulary.

Learn new vocabulary.

Use new vocabulary
throughout the day.

Retell the story, once
they have developed a
deep familiarity with the

text; some as exact
repetition and some in
their own words.

Use new vocabulary in
different contexts.

Listen to and talk about
selected non-fiction to
develop a deep familiarity
with new knowledge and
vocabulary.

Offer explanations for
why things might happen,
making use of recently
introduced vocabulary
from stories, non-fiction,
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rhymes and poems when
appropriate.

Demonstrate
understanding of what
has been read to them by
retelling stories and
narratives using their own
words and recently
introduced vocabulary.
Use and understand
recently introduced
vocabulary during
discussions about
stories, non-fiction,
rhymes and poems and
during role play.

Understand ‘why’
questions, like: “Why do
you think the caterpillar got
so fat?”

Offer explanations for why
things might happen,
making use of recently
introduced vocabulary from
stories, non-fiction, rhymes
and poems when
appropriate.

Anticipate (where
appropriate) key events in
stories.



https://www.twinkl.co.uk/resource/deep-dive-into-reading-self-review-and-resource-pack-t-e-2548595

Sing a large repertoire of
songs.

Know many rhymes, be
able to talk about
familiar books, and be
able to tell a long story.

Take part in simple
pretend play, using an
object to represent
something else even
though they are not
similar.

Begin to develop
complex stories using
small world equipment
like animal sets, dolls
and dolls houses, efc.

Remember and sing
entire songs.

Sing the melodic shape
(moving melody, such
as up and down and
down and up) of familiar
songs.

Create their own songs,
or improvise a song
around one they know.

Engage in story times.

Retell the story, once they
have developed a deep
familiarity with the text;
some as exact repetition
and some in their own
words.

Learn rhymes, poems and
songs.

Sing in a group or on their
own, increasingly matching
the pitch and following the
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Develop storylines in their
pretend play.

Demonstrate understanding
of what has been read to
them by retelling stories and
narratives using their own
words and recently
introduced vocabulary.

Make use of props and
materials when role playing
characters in narratives and

stories.

Invent, adapt and recount
narratives and stories with
their peers and their
teacher.

Perform songs, rhymes,
poems and stories with
others, and (when
appropriate) try to move in
time to music.




Engage in non-
fiction books.

Listen to and talk
about selected non-
fiction to develop a
deep familiarity with
new knowledge and

vocabulary.

Offer explanations
for why things might
happen, making
use of recently
introduced
vocabulary from
stories, non-fiction,
rhymes and poems
when appropriate.

Use and
understand recently
introduced
vocabulary during
discussions about
stories, non-fiction,
rhymes and poems
and during role

play.

* These are detailed in the word lists within the spelling appendix to the national curriculum (English Appendix 1). Teachers should refer to these
to exemplify the words that pupils should be able to read as well as spell.

‘Together we Flourish and Achieve’
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Impact and Assessment

EYFS and KS1 staff assess pupils learning during every Guided Reading session, they adapt their practice accordingly
and keep session notes on guided reading assessment sheets. KS2 children are assessed through their whole class
reading sessions as well as using NGRT data and analysis tools

Formal assessments of reading and reading ages is carried out in both Key Stage 1 and 2, termly. The results are
analysed and inform next steps in learning, target setting for children and a teacher's future planning.

Children’s reading progress in discussed with parents and carers at parent and carer meetings in the autumn and
spring term. A full written report is sent to parents and carers in the summer term. However, teachers keep parents
and carers regularly updated through informal processes.

All staff attend moderation sessions within school involving the English Lead and Headteacher.

Children's progress in English is assessed using nationally prescribed tests with the Phonics Screening test taking
place at the end of Year 1 as well as the end of Key Stage 2 SATS and teacher assessment.

Reading is monitored regularly by the English Lead. The Head Teacher and SENDCo hold termly pupil progress
meetings with teachers. Areas for development lead into staff training, interventions and the school SEF,
development plan and performance management.

‘Together we Flourish and Achieve’




Inclusion

At Spaxton we believe that All leaders are leaders of SEND, and as such is it our responsibility to ensure an inclusive
approach to promote the wellbeing and academic progress of all our children in whole curriculum. By removing
barriers to learning and supporting the growth of the whole child we are helping all to succeed.

In the Trust, we have adopted an evidence-based approach to supporting all of our children as we believe what is

good for all can be vital for some.

We use the EEF ‘Five a day’ principles to support our repertoire of teaching strategies daily in response to individual

needs.

ici Teacher-led approaches with a focus on clear explanations, modeling
xplicit
instruction and frequent checks for understanding. This is then folowed by guided
practice, before independent practice.

(o1 Te AL RE s B Managing cognitive foad is crucial i new content i 10 be transferred into
metacognitive
strategies

students’ long-term memory. Provide opportunities for students to plan,
manitor and evaluate their own leaming.

When students are working on a writlen task, provide a supportive fool
or resource such as & writing frame or a partially completed example.
Aim to provide less support of this nature throughout the course of the
lesson, week or term.

Scaffolding

Flexible Allocate groups temporarily, based on current level of mastery. This
grouping could, for example, be a group that comes together 10 gel same

additional spelling instruction based on current need, before re-joining
the main class.

HEEE

Using Technology can be used by a teacher 1o model worked examples; if can

technology be used by a student to heip them to lsam, o practice and to record
their leaming, For instance, you might use a class visualiser o share
students’ work or to jointly rework an incorrect model

These work in conjunction with the work we have been doing on Retrieval with Kate Jones and Rosenshine’s
Principles of instruction such as small step learning, modelled examples, independent practice.

Rosenshine’s

10 Principles of Instruction

2. Present new material
in small steps. .---_,"."‘

4. Provide models and
worked examples

1. Review learning

at the start. O

5. Ask lots of good

questions. q

5. Practise vsing the 6. Check for

new mzterials.go undentzndin&g

7 Obtain a high 8. Provide scaffolding

success rate, “ and support. %

9 Encourage 10: Weekly and

independent practice. monthly re@
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