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Intent

At Spaxton Church of England Primary School, writing is a crucial part of our curriculum. We all know that English is a vital way of communicating. English is at the heart of
all children’s learning. It enables children both to communicate with others effectively for a variety of purposes and to examine their own and others’ experiences, feelings
and ideas, giving these order and meaning. Because reading and writing are central to children’s intellectual, emotional and social development it has an essential role
across the curriculum and helps pupils’ learning to be coherent and progressive. Through speaking and listening, reading and writing children learn to express themselves
creatively and imaginatively and communicate with others effectively.

It is our intention that our children acquire the necessary knowledge, skills and understanding to become lifelong learners and linguists. We strive to ensure that all our
children receive a well-rounded learning experience when reading, speaking and listening which will equip them with the fundamental tool to ‘Flourish and Achieve’ in
later life. Throughout the pupil’s journey in school, we provide them with a range of opportunities to learn and apply writing skills across the curriculum.

Our school’s curriculum plan ensures all pupils access a high-quality text as a driver for the writing. Our writing units focus around audience and purpose so pupils are able
to reason and explain why they are writing in this way.

Our broad range of literature genres have been chosen as a stimulus for learning across the curriculum (these are underpinned by our Christian Values) and to broaden
children’s writing experiences. They link into our curriculum intent and support our cultural capital through exploring diversity and aspiration.

We also believe writing a vital opportunity to revisit and consolidate knowledge gained in other curriculum areas to ensure knowledge ‘sticks’.

By the time pupils leave Spaxton Church of England Primary School, we aim to ensure they are proficient, independent writers.

This is underpinned by our school curriculum intent which in turn is underpinned by the QET principles.

At Spaxton, we deliver a broad and balanced curriculum to all our pupils. Through our ambitious curriculum offer, that has been carefully designed to ensure it is sequential
and progressive through each stage, we believe it allows:

Holistic Development: It supports the overall development of our children, addressing their academic, social, emotional, and physical needs. This approach ensures
that our pupils at Spaxton are well-rounded and prepared for next stage of learning and any other future challenges.

Engagement and Motivation: A varied curriculum keeps our pupils engaged and motivated by offering a range of subjects and activities. Our broad and balanced
curriculum offer helps cater to different interests and learning styles, making education more enjoyable and effective for all.

Critical Thinking and Problem-Solving: Exposure to a wide range of subjects encourages critical thinking and problem-solving skills. Our pupils learn to make
connections between different areas of knowledge, enhancing their cognitive abilities.

Cultural Awareness and Respect: Our broad curriculum includes subjects like history, geography, and the arts, which help our pupils understand and appreciate
different cultures and perspectives. This fosters respect and empathy for others. This is particularly important due to our village rural location.
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Preparation for Future Learning: Our balanced curriculum provides a strong foundation in core subjects like English and maths while also introducing pupils to
other areas of knowledge. This prepares them for more specialised learning in secondary education and beyond

Personal Growth and Well-being: Subjects like physical education, music, and art contribute to pupils’ physical and emotional well-being. They provide
opportunities for self-expression, creativity, and physical activity, which are crucial for healthy development.

Our school curriculum is bespoke and designed to meet the needs of the children in our school. It is underpinned by the Quantock Education Trust curriculum principles
(SMART) which guide the development and review of the curriculum in all schools in the Trust:
A strong and carefully Sequenced curriculum, so that children and young people’s learning progresses in a way that builds knowledge intentionally and cumulatively
A curriculum that Motivates children and young people so they can value and experience joy in learning whilst developing their own unique voice.
An Ambitious curriculum, so that children and young people are challenged and empowered to think deeply and critically and grapple with complexity, challenge
assumptions, question accepted authorities and embrace curiosity.
A curriculum that is Responsive, so that it meets the needs of children and young people in our local community as well as opening doors to the wider world.
A curriculum that is Transformative, so that children and young people can put their learning to use as active citizens, working for social justice, environmental
stewardship and a healthy, equitable world, enabling them to build character and shape their future.
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Implementation

Writing:

The National Curriculum states that pupils should:

- Develop the stamina and skills to write at length

- Use accurate spelling and punctuation

- Be grammatically correct

- Write in a range of ways and purposes including narratives, explanations, descriptions, comparisons, summaries and evaluations
- Write to support their understanding and consolidation of what they have heard or read

The 2014 Curriculum divides writing skills into two dimensions:

- Transcription (spelling and handwriting)

- Composition (articulating ideas in speech and writing)

We recognise that both these elements are essential to success and we support the acquisition of both sets of skills through various methods. We recognise that these
areas are clearly linked to the other aspects of English learning: speaking and listening, reading, grammar and vocabulary.

Our Aims:

We teach grammar through our writing curriculum in order that it is meaningful for the children and can be used in practise.

We correct grammatical errors orally and in written work (where appropriate)

We have a systematic approach: we revisit key learning and build upon it in all areas from phonics, through to grammar and spelling.
We use high quality texts, modelling and shared/ collaborative writing to demonstrate good practice.

We provide writing frames and or images to support the least confident.

We provide time for planning, editing and revising

We use success criteria checklists for pupils to self-assess or peer assess, when appropriate, so they can evaluate effectively.

We encourage joined handwriting to support spelling and speed.
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We use drama and hot-seating to help pupils to think about another point of view.

Support for pupils with learning and motor difficulties

Vocabulary Development:

The National Curriculum makes clear that learning vocabulary is key to ‘learning and progress across the whole curriculum’ (p11) since it allows pupils to access a wider
range of words when writing and for them to understand and comprehend texts efficiently.

Vocabulary teaching needs to be:

e Active

* Progressive/ systematic

e Making links from known words

¢ Develop understanding of shades of meaning

¢ Include ‘instruction verbs’ used in examinations

¢ Subject specific- accurate mathematical and scientific words

e Strategies to help children clarify meaning.

We encourage our pupils to have a wide and growing vocabulary in a number of ways, these include:
- A daily Phonics or SPAG lessons

- Common Exception Words to take home and learn

- Display of key vocabulary on the working walls

- Using the correct vocabulary orally

- In-depth word-based spelling lessons looking at patterns, etymology and morphology
- Using dictionaries and thesaurus

- Targeted one to one/ small group support, where appropriate
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Spelling:
The daily, rigorous, systematic phonics sessions in EYFS and KS1 folllows the Little Wandle Phonics and Spelling PRogramme
In KS2, the teaching of spelling strategies and conventions are based on the Spelling Shed Spelling Programme.

Developing an increasingly wide knowledge of vocabulary and grammar which are taught implicitly and explicitly from Year 1 through to Year 6 using the appendices in the
new National Curriculum.

Regular dictionary and thesaurus work.
Use of Key vocabulary and spell checks.

Regular opportunities to identify and use spellings within a context. Focused sessions for Common Exception Words from year 3- year 6.

Handwriting and Presentation:
At Spaxton CofE Primary School, children are taught to write legibly, fluently and at a reasonable speed.

We believe a pre-cursive style with correct letter formation must be taught as early as possible.

The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading: transcription (spelling and handwriting), composition (articulating
ideas and structuring them in speech and writing).

Children progress to pen when ready to do so.
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English Overview Rolling Programme

English Overview 2024 - 2025
S

CofE Primary School

Spring, 1

Spring, 2

Summer 2

Dinosawrs and,
Fossils
A First Book of,

Space and owr

planet
Look up!

Dinosawrs
Stone Girl, Bone
Girl

Professor Astor
Cat's Solar

System

Weather
Out and About: A
First Book of

Poems

Please, Mr Magic
Fish

Astro Girl/Eco Girl
Man on the Moon
Rahbbit and Bear:
Rahbbit's Bad Habhits
How to catch @ star
Harry and the
Bucketful of Dinosawrs

The Paperhag, Princess
Cherry, Moon

Zog

The Three little Pigs
George's Marvellous,
Medicine

Saxons and Scots
The Three Billy
Gouts Grufp TT
(retelling —
Klassen -
Jorthcoming July)
Extended Writing,
Outcomes::

Eloctric
My Heart is o
Poem P
Extended,

Writi
Outcomes::
Poetry in a
range of form.

Bodi

Danny Cm Does

Nat Do Maths F

Extended, Writing,

Outcomes:Personal

Narrutive Short
Story Non-Fiction

The Borrowers
The Firework
Maker's

Evolution
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https://clpe.org.uk/books/book/errols-garden
https://clpe.org.uk/books/book/first-book-dinosaurs
https://clpe.org.uk/books/book/first-book-dinosaurs
https://clpe.org.uk/books/book/look
https://clpe.org.uk/books/book/rapunzel
https://clpe.org.uk/books/book/out-and-about-first-book-poems
https://clpe.org.uk/books/book/out-and-about-first-book-poems
https://clpe.org.uk/books/book/out-and-about-first-book-poems
https://clpe.org.uk/books/book/please-mr-magic-fish
https://clpe.org.uk/books/book/please-mr-magic-fish
https://clpe.org.uk/books/book/rabbit-bear-rabbits-bad-habits
https://clpe.org.uk/books/book/rabbit-bear-rabbits-bad-habits
https://clpe.org.uk/books/book/rhythm-rain
https://clpe.org.uk/books/book/rhythm-rain
https://clpe.org.uk/books/book/arthur-and-golden-rope
https://clpe.org.uk/books/book/arthur-and-golden-rope
https://clpe.org.uk/books/book/my-heart-poem-poetry-about-feelings
https://clpe.org.uk/books/book/my-heart-poem-poetry-about-feelings
https://clpe.org.uk/books/book/king-sky
https://clpe.org.uk/books/book/danny-chung-does-not-do-maths
https://clpe.org.uk/books/book/danny-chung-does-not-do-maths

Coreys Rock F
Extended Writing

Outcomes:Memoir

My Big Mouth F
Extended Writing,

Outcomes: Writing,
in role: letter
Story narrative
Non Chron: Advice
guide

The Final Year
The Invention of
Hugo Cahret
Overheard in a
tower hlock~
Poetry

The Undefeated,
by Kwame
Aexander
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https://clpe.org.uk/books/book/coreys-rock
Tales%20from%20the%20Caribbean%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
Tales%20from%20the%20Caribbean%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
https://clpe.org.uk/books/book/runaway-robot
https://clpe.org.uk/books/book/runaway-robot
https://clpe.org.uk/books/book/moth-evolution-story
https://clpe.org.uk/books/book/dark-sky-park
https://clpe.org.uk/books/book/suffragette-battle-equality
https://clpe.org.uk/books/book/my-big-mouth

English Overview 2025 - 2026
Primary School

Spaxton C

My friends

The Pet Potato

Bear and Bird

Ships, houts and
pirates
Pattarn's Pumpkin

Dinosaw- at the

My, healthy,
body

Nikhil and Jay
Save the Day

African Animals
One Day on OwrBlue
Planet; The
Savannah NF

Bus Stop
How to Find

Gold

Amy, Gets Eaten

My amazing
Body machine

Caterpillar Cake P

Cities and summer
travel
Claude in the City
A Walk in London
Meerkat Mail

Materials/Kenya
Mama Miti, NF

Extended Writing
Outcomes:

Tudors
Quill Soup TT

Extended,

Writi
Outcomes:
Playscript
Persuasive
Speech
Narrative
(Trickster Tales)

Stone Age
The Sister Who

The Dam PB

Ate her Brothers
TT

Extended,
Writing,
Outcomes:

Extended Writing
Outcomes:
Poetry Formal
letters Self-
niticted

inf ional

Light/ Iron Age
Stars with
Flaming TailsP
Extended,

Writi
Outcomes:
Poetry in a
range of Jorms

Greece/Classification
Twitch F

Extended Writing,
Outcomes::
nformation Book:

Bird Encyclopaedia
Writing in role:
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https://clpe.org.uk/books/book/pet-potato
https://clpe.org.uk/books/book/bear-and-bird-picnic-and-other-stories
https://clpe.org.uk/books/book/traction-man-here
https://clpe.org.uk/books/book/pattans-pumpkin
https://clpe.org.uk/books/book/dinosaur-bus-stop
https://clpe.org.uk/books/book/dinosaur-bus-stop
https://clpe.org.uk/books/book/how-find-gold
https://clpe.org.uk/books/book/how-find-gold
https://clpe.org.uk/books/book/nikhil-and-jay-save-day
https://clpe.org.uk/books/book/nikhil-and-jay-save-day
https://clpe.org.uk/books/book/one-day-our-blue-planet-savannah
https://clpe.org.uk/books/book/one-day-our-blue-planet-savannah
https://clpe.org.uk/books/book/one-day-our-blue-planet-savannah
https://clpe.org.uk/books/book/claude-city
https://clpe.org.uk/books/book/mama-miti-wangari-maathai-and-trees-kenya
https://clpe.org.uk/books/book/varjak-paw
https://clpe.org.uk/books/book/toms-midnight-garden-graphic-novel
https://clpe.org.uk/books/book/toms-midnight-garden-graphic-novel
https://clpe.org.uk/books/book/marshmallow-clouds-poems-inspired-nature
https://clpe.org.uk/books/book/marshmallow-clouds-poems-inspired-nature
https://clpe.org.uk/books/book/marshmallow-clouds-poems-inspired-nature
Marcy%20and%20the%20Riddle%20of%20the%20Sphinx%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
Marcy%20and%20the%20Riddle%20of%20the%20Sphinx%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
file:///C:/Users/anjali/Downloads/Planet%20Omar:%20Accidental%20Trouble%20Magnet%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
file:///C:/Users/anjali/Downloads/Planet%20Omar:%20Accidental%20Trouble%20Magnet%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
file:///C:/Users/anjali/Downloads/Planet%20Omar:%20Accidental%20Trouble%20Magnet%20|%20Centre%20for%20Literacy%20in%20Primary%20Education%20(clpe.org.uk)
https://clpe.org.uk/books/book/curiosity-story-mars-rover
https://clpe.org.uk/books/book/curiosity-story-mars-rover
https://clpe.org.uk/books/book/curiosity-story-mars-rover
https://clpe.org.uk/books/book/sister-who-ate-her-brothers-and-other-gruesome-tales
https://clpe.org.uk/books/book/sister-who-ate-her-brothers-and-other-gruesome-tales
https://clpe.org.uk/books/book/dam
https://clpe.org.uk/books/book/stars-flaming-tails-poems-valerie-bloom
https://clpe.org.uk/books/book/stars-flaming-tails-poems-valerie-bloom
https://clpe.org.uk/books/book/twitch
https://clpe.org.uk/books/book/adventures-odysseus
https://clpe.org.uk/books/book/adventures-odysseus
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https://clpe.org.uk/books/book/falling-out-sky-poems-about-myths-and-monsters
https://clpe.org.uk/books/book/falling-out-sky-poems-about-myths-and-monsters
https://clpe.org.uk/books/book/falling-out-sky-poems-about-myths-and-monsters

Kingfis!
2024-2025

Autumn Term 1

Spring Term 2

The Three Billy
Gouts Grufp TT
(retelling — Klassen
— Jorthcoming July)
Perseverance

My Heart is a Poem

Truditional Tale

PSHE: Explore morul themes,
in fairy tales:
determination,
perseverance, kindness,
generosity, selflessness, etc.
ng,rwphg, discover the

20th and, 19th Century, as
well as considerations
around, other mass
migrations. Music: Explore
aof, British folk music.

(by modifying adjectives,
nouns and prepositional

Conjunctions, adverbs and
time, place and cause
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https://clpe.org.uk/books/book/rhythm-rain
https://clpe.org.uk/books/book/rhythm-rain
https://clpe.org.uk/books/book/arthur-and-golden-rope
https://clpe.org.uk/books/book/arthur-and-golden-rope
https://clpe.org.uk/books/book/my-heart-poem-poetry-about-feelings
https://clpe.org.uk/books/book/king-sky
https://clpe.org.uk/books/book/danny-chung-does-not-do-maths
https://clpe.org.uk/books/book/danny-chung-does-not-do-maths

phrases) Punctuation for
effect and, cohesion

Persuasive Speech Folk Tale
Retelling, in Picturehook

Story Non-Fiction

Peregrine
2024- 2025

Spring Term 2

Cottrell-Boyce

Dark Sky Parkby
Philip Gross, Jesse
H

Moth PB (adapt the
sequence to Y6 — works
well)

Family & helonging;
hereavement

Resilience, what makes us
human

Caring for the enwironment

honesty,

IUustrated novella

Contemporary, novel,

IUustrated novel

Science: Scottish wildlife
Music: music from Scotland,
& Africa.. Art & Design:
Celtic knot patterns &
Yoruha headwork.
Geogruphy, & History:
compare Orkney &
Ed,mhwgh& where they

Computing: coding a robot;
development of Al incl. pros
&cons. Design and
Technology: design &make
a robot; design a new leg
Jor Eric; everyday materials
& joining, techniques. Art
and, Design: depiction of
rohots & machinery by
Futurists & Pop Artists.
History: artificial &
prosthetic limhs; robotics &
AI; Arthurian legends.
PSHE: Bravery & risk

oceans & weather; hunmn
geography, — animal

extinction, war & climate
change Music: orchestral

Geogruphy: human &
physical geogruphy, of UK &
the countries Jay, pretends
Dad is visiting; latitude,
longitude, Equator,
hemispheres, tropics, polar
circles & time zones. PSHE:
Jriendship, bullying, self-
esteem & empathy;
implications. of lying.
Music/History: Bob Marley

or James Brown; lyrics as a

means of expressing,
emaotions.
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https://clpe.org.uk/books/book/coreys-rock
https://clpe.org.uk/books/book/runaway-robot
https://clpe.org.uk/books/book/runaway-robot
https://clpe.org.uk/books/book/dark-sky-park
https://clpe.org.uk/books/book/moth-evolution-story
https://clpe.org.uk/books/book/suffragette-battle-equality
https://clpe.org.uk/books/book/my-big-mouth

language Consider
distinctive style & tone of
Picti

Tense choices Adverhs or

possibility Synonyms &
antonyms Verh prefixes
(e.g., CLI&- de-, mis-, re-)

Kingfis!
2025-2026

Autumn Term 1

Spring Term 1

Spring Term 2

Mama Miti by
Donna Jo Matoli

Quill Soup by Alan
Dwrant

Varjak Pawhy, S F
Said

Tom's Midnight
Gardenby Philippa

Pearce

Sustainability & Care

Recognising and, responding,
to the needs of others

Fear, Conflict and
Forgiveness

Family & friendship

Literary Non-fiction —
Biography

Traditional Tale

Ilustrated Novel

Graphic novel adaptation of
a classic

History: Kenyan sotiety;
Maathai biography; Nohel

Science: Investigate
endangered animals and

History: Opportunity to
research and write ahout an

Art: artistic

interpretations
of gardens & horticulture;
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https://clpe.org.uk/books/book/mama-miti-wangari-maathai-and-trees-kenya
https://clpe.org.uk/books/book/varjak-paw
https://clpe.org.uk/books/book/toms-midnight-garden-graphic-novel
https://clpe.org.uk/books/book/toms-midnight-garden-graphic-novel
https://clpe.org.uk/books/book/marshmallow-clouds-poems-inspired-nature
https://clpe.org.uk/books/book/marshmallow-clouds-poems-inspired-nature
https://clpe.org.uk/books/book/marshmallow-clouds-poems-inspired-nature

and Design: Look at use aff
shape, pattern, line and
colour in both 2D and 3D
art. Explore Tanzanian
art/artists Music: Listen
and play traditional South
African musical
instruments. Respond to

Valley of a Thousand, Hills

Respond, to illustration Form,
intertextual links Clarify
Empathise Develop
knowledge of storytelling,
language and tropes Make
predictions Develop
inference and deduction
Character comparisons
Develop personal, critical
and evaluative response
Storymapping and narrative

Jorms Devices to build,
cohesion within a
paragraph
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Peregrine
2025-2026

Autumn Term 2

Spring Term 2

The Sister Who Ate

her BrothersBy, Jen
Campbhell, Adam de

Souza

Stars with Flaming

Tailshy Valerie
Bloom

Identity; resilience

Family and friends

Collection of truditional

Poetry, Collection

of a Mars Rover PSHE:
Expand on wider themes
including, teamwork and,
resilience.

PSHE: feelings and,
experiences linked to schoot,
Jamily and, everyday,
experiences and the wider
world Music: rhythm in
poetry, create rhythms

experiment with, writing,
and setting words to
rhythms; explore syllabic
heat and look at how this
syllable beats are too many
or too few. Geography: the
enwironment; weather.
Science: animals and their
habitats, food chains and
life cycles.

Ask, answer and evaluate
questions Close reading,
Make predictions Evaluate &
summarise Develop
inference & deduction
Responding to illustration &
multimedia Looking at
language Develop fluency

Develop personal, critical &
evoluative response Form
intertextual links Develop
inference & deduction Make
predictions Evaluate and
summarise Close reading
Text marking Storymapping
and narrative structure

Complex Code - link
spelling and reading
Rhythm and Rhyme
Respond to illustration
Develop fluency through
performance Make
predictions Rereading and,
close reading Looking at
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https://clpe.org.uk/books/book/curiosity-story-mars-rover
https://clpe.org.uk/books/book/curiosity-story-mars-rover
https://clpe.org.uk/books/book/curiosity-story-mars-rover
https://clpe.org.uk/books/book/sister-who-ate-her-brothers-and-other-gruesome-tales
https://clpe.org.uk/books/book/sister-who-ate-her-brothers-and-other-gruesome-tales
https://clpe.org.uk/books/book/dam
https://clpe.org.uk/books/book/stars-flaming-tails-poems-valerie-bloom
https://clpe.org.uk/books/book/stars-flaming-tails-poems-valerie-bloom
https://clpe.org.uk/books/book/twitch
https://clpe.org.uk/books/book/adventures-odysseus
https://clpe.org.uk/books/book/adventures-odysseus

ify, or avo L
Adverbs or modal verbs for
of ibili

Dehate, dilemma &
persuasion Verh prefixes
(e.g., dis~, de~, mis-, re-)

Poetry Formal letters Self-
initiated informational
writing,

‘Together we Flourish and Achieve’




Progression in fiction writing

Fiction Progression Plan

It is our aim that writing across the curriculum will inspire, engage and challenge all pupils, enabling them to develop the skills to effectively communicate their thoughts, ideas and emotions to others. We aim to build the pupils’ stamina
for writing, vocabulary knowledge and understating of grammar by creating a positive approach to an increasingly wide range of text types (including fiction, non-fiction and poetry).

We recognise the importance of fostering a culture where pupils take pride in their writing, write clearly and accurately and modify their structure and language choices to suit a variety of audiences, purposes and contexts.

To support pupils in moving towards independent writing at the age-related standard, we provide a wide range of writing stimuli, including using a range of CLPE and Talk for Writing texts, the use of film and imagery, modelled shared
and guided writing, peer conferencing and group discussion. These rich and varied set of learning opportunities support pupils in becoming confident and enthusiastic learners across all areas of the curriculum. At Spaxton Primary School,
we want writing to equip our pupils with the necessary tools to communicate effectively and to provide them with the skills to become lifelong creative writers.

Reception

Year 1

Year 2

Year 3/4

Year 5/6

Planning
L]

Drafting

Say aloud what they
are going to write
about

Compose a
sentence orally
before they write it

Evaluating and Editing

Discuss what they
have written with
the teacher and
other pupils

Planning
. Jot down key words and new
vocabulary
Say aloud what they are
going to write about
Drafting
. Compose a sentence orally
before they write it
Evaluating and Editing
. RE-reading what they have
written to check that it
makes sense
Discuss what they have
written with the teacher and
other pupils
Read aloud their writing clearly
enough to be heard by their peers and
the teacher.

Planning
. Plan or say aloud what they
are going to write about
Write down ideas/key words
including new vocabulary
Drafting
. Encapsulate what they want
to say sentence by sentence
Write sentences about
personal experiences and
those of others
Evaluating and Editing
. Evaluate their writing with
the teacher and other pupils
RE-read to check that their
writing makes sense and
that verbs are used correctly
and consistently
Read aloud what they have written so
that the meaning is clear

Planning
. Discuss writing that is similar to the
writing they are planning in order to
understand and learn from the structure,
vocabulary and grammar
Drafting
. Compose and rehearse sentences orally
(including dialogue) progressively building
a varied and rich vocabulary and range of
sentence structures
. Organise paragraphs around a theme
. Create settings, characters and plots
Evaluating and Editing
. Assess the effectiveness of their own and
other’s writing suggesting improvements
Propose changes to grammar and
vocabulary to improve consistency,
including the accurate use of pronouns
Proof-read for spelling and punctuation
errors
Read aloud their own writing, to a group of the
whole class, using appropriate intonation and
controlling the tone and volume so that the
meaning is clear

Planning

Drafting

Identify the audience and purpose of
the writing and select the appropriate
form

Name and develop initial ideas
drawing on reading and research
where necessary

Select the appropriate grammar and
vocabulary, understanding how
choices can change and enhance
meaning

Plan longer passages

Use a range of devices to build
cohesion within and between
paragraphs

Consider how authors have developed
character and settings in what pupils
have read, listened to or seen
performed

Evaluating and Editing

Assess the effectiveness of their own
and others’ writing

Propose changes to vocabulary,
grammar and punctuation to enhance
effects and clarify meaning

Ensure that consistent and correct use
of tense throughout a piece of writing
Ensure correct subject agreement
when using singular and plural
Proof-read for spelling and
punctuation errors

Perform their own compositions using
appropriate intonation, volume and movement
so that the meaning is clear
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Handwriting

Sit correctly at a table, holding
a pencil correctly and
comfortably

Begin to form lower-case
letters in the correct direction,
starting and finishing in the
right place

in the right place
Form capital letters

Form digits 0-9

practise these

Sit correctly at a table, holding a pencil
correctly and comfortably

Begin to form lower-case letters in the
correct direction, starting and finishing

Understand which letters belong to
which handwriting ‘families’ and to

Correctly form all lower-case letters

Formation of capitals and digits 0-9
using the correct size and orientation

Use consistent spacing between words

Begin to use diagonal and horizontal
strokes to join letters

Use horizontal and diagonal strokes needed to join
letters

Increase consistency, legibility and quality of
handwriting

Write legibly, fluently and with increased speed

Choose appropriate writing style for the task

Narrative — Writing to Entertain

Purpose

Types

Children write many different types of story through KS1 and KS2. Although
most share a common purpose (to tell a story in some way) there is specific

knowledge children need in order to write a particular narrative text

To tell a story or share knowledge of the past
To celebrate and praise

To amuse or entertain through wordplay

To reflect or share knowledge

rolling programme)

Narrative types are developed throughout the school (Please see long term

Year Group

Organisation

Sentence Features/Story Language

Grammatical Features

Punctuation

Reception

Oral retelling of events using time words and
past tense

Simple sentence recounting the story spoken
and then written

Use of simple sentence structures

Nouns and verbs correct

Capital letter and full stop

Clear beginning and end using story language
e.g. Once upon a time, One day, In the end

Ideas grouped together in chronological order
Problem and simple resolution

Use of simple sentence structures
Size adjectives

Big, small, enormous

Big, bigger, biggest

Emotion adjectives

Sad, angry, cross, happy
Pronouns

1, she. he, they

Prepositions

Up, down, into, out, to, onto
Time references

Once upon a time, one day, happily ever after

Noun

Consistent Past tense
Adjectives

Adventurous Vocabulary

Spaces to separate words

Full Stops

Capital Letters for starts of sentences, Names and
personal pronouns - |

Exclamation Marks
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Sentences written in chronological order
indicated by time words

Characters and settings are described in detail
Paragraphing for a change of time and place
Trigger event followed by a series of events
and a conclusion

Correct use of pronoun i.e. Peter and Jane,
they

Simple adverbs to express how to do an action
Noun phrases to describe

Story Language

Adverbs

Suddenly, quickly, slowly, carefully, nervously,
excitedly, happily, lazily, angrily

Story starters

By the next morning, one day, as soon as
Story Endings

In the end, at the end of the day

Power of 3

He leaped from his horse, charged to the gate and
raised his sword

Noun and noun phrase

Progressive verb form

Subordinating and coordinating conjunctions
Consistent use of tense throughout the piece
Adverbs to show when and how

Adding er and est to show comparison of
adjectives

Third person

Full Stops

Capital Letters for starts of sentences, Names and
personal pronouns - |

Exclamation Marks

Apostrophes for contraction

Possessive apostrophe for singular nouns Commas
in lists

Time and place referenced at the start of each
sentence

Characters are introduced and who, what,
where and why are established

Story flows well and raises doubt and
suspense

There is a clear complication and events which
are paragraphed throughout

Cohesion throughout

Variation in sentence structures

Prepositional phrases

Expanded noun phrases

Subordinate clauses

Story language

Simile and metaphor

..as small as an ant...

...strong like a bull...

HE was a walking encyclopaedia

Her tears were a river flowing down he face
Adverbs

Suddenly, quickly, slowly, carefully, nervously,
excitedly, happily, lazily, angrily

Accurate Action Verbs

Pushed, rushed, shoved

Power of 3

He leaped from his horse, charged to the gate and
raised his sword

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wider range of conjunctions

Correct use of simple present, present progressive
and present perfect

Fronted adverbials

Implied second person

Apostrophes to mark singular and plural possession
Commas in a list

Commas after fronted adverbials

Inverted commas if using quotations

Brackets

Links between opening and resolution

Links between paragraphs help to link one
idea to the next

Paragraphs organised correctly to build up key
events

Variation in sentence structures
Prepositional phrases

Expanded noun phrases

Subordinate clauses

Story language

Simile and metaphor

...as small as an ant...

...strong like a bull...

HE was a walking encyclopaedia

Her tears were a river flowing down he face
Adverbs for frequency or subtlety

Often, seldom, exactly, suspiciously, craftily
Conjunctions to add information
Moreover, furthermore, in addition, in due course
Power of 3

He leaped from his horse, charged the gate and raised

his sword

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wider range of conjunctions

Correct use of simple present, present progressive
and present perfect

Fronted adverbials

Implied second person

Apostrophes to mark singular and plural possession
Commas in list

Commas after fronted adverbials

Inverted commas if using quotations

Brackets
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Opening and resolution shape the story
Paragraphs varied in length and structure

Variation in sentence structures and wider range of
examples of:

Prepositional phrases

Expanded noun phrases

Subordinate clauses

Relative clauses

Variation in sentence length

Story language

Simile and metaphor

...as small as an ant...

...strong like a bull...

HE was a walking encyclopaedia

Her tears were a river flowing down he face
Adverbs for frequency or subtlety

Often, seldom, exactly, suspiciously, craftily
Repetition

The boys ran and ran until they could run no more
Personification

The bees played hide and seek with the flower
The first rays of morning tiptoed through the field

More examples of

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
Correct use of simple present, present progressive
and present perfect

Fronted adverbials

Implied second person

Use of modal verbs

Text changes according to the text type

Pronouns used to hide the doer of the action — it
crept into the woods

Brackets
Dashes
Colons
Semi-colons

The story is well constructed and raises
intrigue

Dialogue is used to move the action on or to
heighten empathy for a character

Deliberate ambiguity is set up in the mind of
the reader to be answered later on in the text.

Variation in sentence structures and wider range of
examples of:

Prepositional phrases

Expanded noun phrases

Subordinate clauses

Relative clauses

Variation in sentence length

Story language

Active and Passive

They removed the ring from the drawer

The ring was removed from the drawer

Modifiers for intensity

Insignificant amount, exceptionally, recently, evidently
Repetition

The boys ran and ran until they could run no more
Personification

The bees played hide and seek with the flower

The first rays of morning tiptoed through the field

More examples of

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
Correct use of simple present, present progressive
and present perfect

Fronted adverbials

Implied second person

Use of modal verbs

Text changes according to the text type

Pronouns used to hide the doer of the action — it
crept into the woods

Brackets
Dashes
Colons
Semi-colons
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Progression in Non-Fiction Writing

Non-Fiction Progression Plan

It is our aim that writing across the curriculum will inspire, engage and challenge all pupils, enabling them to develop the skills to effectively communicate their thoughts, ideas and emotions to others. We aim to build the pupils’ stamina
for writing, vocabulary knowledge and understating of grammar by creating a positive approach to an increasingly wide range of text types (including fiction, non-fiction and poetry).

We recognise the importance of fostering a culture where pupils take pride in their writing, write clearly and accurately and modify their structure and language choices to suit a variety of audiences, purposes and contexts.

To support pupils in moving towards independent writing at the age-related standard, we provide a wide range of writing stimuli, including using a range of CLPE and Talk for Writing texts, the use of film and imagery, modelled shared
and guided writing, peer conferencing and group discussion. These rich and varied set of learning opportunities support pupils in becoming confident and enthusiastic learners across all areas of the curriculum. At Spaxton Primary School,
we want writing to equip our pupils with the necessary tools to communicate effectively and to provide them with the skills to become lifelong creative writers.

Reception

Year 1

Year 2

Year 3/4

Year 5/6

Planning
L]

Drafting

Composition

Say aloud what they
are going to write
about

Compose a
sentence orally
before they write it

Evaluating and Editing

Discuss what they
have written with
the teacher and
other pupils

Planning
. Jot down key words and new
vocabulary
Say aloud what they are
going to write about
Drafting
. Compose a sentence orally
before they write it
Evaluating and Editing
. RE-reading what they have
written to check that it
makes sense
Discuss what they have
written with the teacher and
other pupils
Read aloud their writing clearly
enough to be heard by their peers and
the teacher.

Planning
. Plan or say aloud what they
are going to write about
Write down ideas/key words
including new vocabulary
Drafting
. Encapsulate what they want
to say sentence by sentence
Write sentences about
personal experiences and
those of others
Evaluating and Editing
. Evaluate their writing with
the teacher and other pupils
RE-read to check that their
writing makes sense and
that verbs are used correctly
and consistently
Read aloud what they have written so
that the meaning is clear

Planning
. Discuss writing that is similar to the
writing they are planning in order to
understand and learn from the structure,
vocabulary and grammar
Drafting
. Compose and rehearse sentences orally
(including dialogue) progressively building
a varied and rich vocabulary and range of
sentence structures
. Organise paragraphs around a theme
. Create settings, characters and plots
Evaluating and Editing
. Assess the effectiveness of their own and
other’s writing suggesting improvements
Propose changes to grammar and
vocabulary to improve consistency,
including the accurate use of pronouns
Proof-read for spelling and punctuation
errors
Read aloud their own writing, to a group of the
whole class, using appropriate intonation and
controlling the tone and volume so that the
meaning is clear

Planning

Drafting

Identify the audience and purpose of
the writing and select the appropriate
form

Name and develop initial ideas
drawing on reading and research
where necessary

Select the appropriate grammar and
vocabulary, understanding how
choices can change and enhance
meaning

Plan longer passages

Use a range of devices to build
cohesion within and between
paragraphs

Consider how authors have developed
character and settings in what pupils
have read, listened to or seen
performed

Evaluating and Editing

Assess the effectiveness of their own
and others’ writing

Propose changes to vocabulary,
grammar and punctuation to enhance
effects and clarify meaning

Ensure that consistent and correct use
of tense throughout a piece of writing
Ensure correct subject agreement
when using singular and plural
Proof-read for spelling and
punctuation errors

Perform their own compositions using
appropriate intonation, volume and movement
so that the meaning is clear
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Sit correctly at a table, holding
a pencil correctly and
comfortably

Begin to form lower-case
letters in the correct direction,
starting and finishing in the
right place

Handwriting

Sit correctly at a table, holding a pencil
correctly and comfortably

Begin to form lower-case letters in the
correct direction, starting and finishing
in the right place

Form capital letters

Form digits 0-9

Understand which letters belong to

which handwriting ‘families’ and to
practise these

Correctly form all lower-case letters

Formation of capitals and digits 0-9
using the correct size and orientation

Use consistent spacing between words

Begin to use diagonal and horizontal
strokes to join letters

Use horizontal and diagonal strokes needed to join
letters

Increase consistency, legibility and quality of
handwriting

Write legibly, fluently and with increased speed

Choose appropriate writing style for the task

Instructions — Writing to inform

Purpose

Examples

Rules and procedures, whose aim is to ensure that something is done
properly. The writing allows for the development of creativity, enquiry,
evaluation, information processing, reasoning and problem solving

To tell how to make or do something
To give information on how to complete a task
To describe a process in chronological order

DIY manual

Recipe
Science Experiment
Instructions and packa

Sewing or knitting pattern

3ing

Year Group

Text Organisation

Sentence Features

Grammatical Features

Punctuation

Reception

Oral retelling of how to make or do something
Simple sentences containing imperative verb
at the start spoken and then written

Use of sentence structures

Nouns and verbs correct

Capital letter and full stop

Title or goal

Numbered steps

List of equipment/materials

Lists

Use of simple sentence structures
Imperative verbs to start sentences

Noun

Imperative verbs

Present tense verbs

Adjectives

Time conjunctions to show chronological order

Spaces to separate words

Full stops

Capital letters

Exclamation marks

Capital letter for start of sentence, names, personal
pronoun |

achieved

process

Goal — outline statement about what will be

Sequenced steps to achieve the goal
Diagrams and illustrations to support the

Imperative verbs used for clarity
Simple adverbs to express how to do an action
Noun phrases to describe

Noun and noun phrases

Progressive verb form

Subordinating and coordinating conjunctions
Consistent use of tense throughout the piece
Adverbs to show when and how

Adding er and est to show comparisons in
adjectives

Third person

Full Stops

Capital Letters

Exclamation Marks

Capital letter for start of sentence, names and
personal pronouns |

Apostrophes for contractions

Possessive apostrophe for singular nouns
Commas in lists

Year 3/4
achieved

clearly

Goal — outline statement about what will be
Ingredients and equipment lists are outlined

Tips and suggestions and precautionary advice
embedded in the text

Variation in sentence structures
Prepositional phrases
Expanded noun phrases
Subordinate Clauses

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wide range of conjunctions

Correct use of simple present, present progressive

Apostrophes to mark singular and plural possession
Commas in lists

Commas after fronted adverbials

Inverted commas if using quotations

Brackets
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and present perfect
Fronted adverbials
Implied second person

Year 5/6

Instructions for more complex processes

Variation in sentence structures and wider range of
examples of

Prepositional phrases

Expanded noun phrases

Subordinate Clauses

Relative Clauses

Variation in sentence length

Use of passive and active

More complex examples of:

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
Correct use of simple present, present progressive
and present perfect

Fronted adverbials

Implied second person

Use of modal verbs

Text changes according to the text type

Brackets
Dashes
Colons
Semi-colons

Recount — Writing to Inform and Entertain Examples
This form of writing can be used to inform and entertain but can also be
used to persuade. Recounts can be written about the writer or about
someone else. This writing allows for the development of creativity,
empathy, enquiry, evaluation, information processing, managing feelings,
motivation and self-awareness,

Purpose

Letter
Biography/Autobiography
Write up of a trip
Newspaper report
Diary/journal

To retell events in time order
To give account of an event or experience
To write in chronological order

Year Group

Text Organisation

Sentence Features

Grammatical Features

Punctuation

Reception

Oral retelling of events using time words and
past tense

Simple sentence recounting the event spoken,
and then written

Use of sentence structures

Nouns and verbs correct

Capital letter and full stop

Title

Introductory sentence to show — who, what,
when, where and why

Series of events demarcating the passing of
time

Simple ending

Use of simple sentence structures
Use of time conjunctions at the start

Noun

Past tense verbs

Adjectives

Time conjunctions to show chronological order
Coordinating conjunctions to join sentences
together

Spaces to separate words

Full stops

Capital letters

Exclamation marks

Capital letter for start of sentence, names, personal
pronoun |

Title

Clear introduction and conclusion

Ideas organised into chronological paragraphs
demonstrating the passing of time

Subject verb agreement within sentences and
throughout

Simple adverbs to express how to do an action
Noun phrases to describe

Noun and noun phrases

Simple and progressive past tense verb form
Subordinating and coordinating conjunctions
Consistent use of tense throughout the piece
Adverbs to show when and how

Causal conjunctions to explain

Adding er and est to show comparisons in
adjectives

First and Third person

Full Stops

Capital Letters

Exclamation Marks

Capital letter for start of sentence, names and
personal pronouns |

Apostrophes for contractions

Possessive apostrophe for singular nouns
Commas in lists

Year 3/4

Title

Introduction to give a clear understanding of
what the text will be about

Concluding paragraph to summarise the
overall impact

Links between sentences and paragraphs to

Variation in sentence structures
Prepositional phrases
Expanded noun phrases
Subordinate Clauses

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wide range of conjunctions

Apostrophes to mark singular and plural possession
Commas in lists

Commas after fronted adverbials

Inverted commas if using quotations and to
demonstrate excitement

Brackets
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navigate the reader Correct use of simple past, past progressive and
Paragraphs organised around key events past perfect

Elaboration within paragraphs to develop Fronted adverbials

description, action and feelings First and Third Person

Year 5/6 Fully developed introduction and conclusion Variation in sentence structures and wider range of More complex examples of: Brackets

to include personal responses examples of Adverbs of time Dashes
Paragraphed events, which are detailed and Prepositional phrases Adverbs of place Colons
engaging Expanded noun phrases Adverbs of manner Semi-colons
Clear chronology throughout the piece by Subordinate Clauses Adverbs to show how often

directing the reader to time and place Relative Clauses Modifiers used to intensify or qualify

Information is prioritised to the reader Variation in sentence length Nouns and pronouns used for clarity and cohesion
Use of passive and active Correct use of simple past, past progressive and
past perfect

Fronted adverbials

Use of modal verbs

Text changes according to the text type

Reported speech as well as direct speech

Non-chronological Report — Writing to inform Purpose Examples
This form of writing provides detailed information to the reader and is To describe what things are/were like Topic based school project
structured under clear categories. This writing allows for the development To inform the reader of a specific subject content Letter
of creativity, enquiry, evaluation, information processing, reasoning and Science Encyclopaedia
problem solving Information Leaflet and Magazine Article
Year Group Text Organisation Sentence Features Grammatical Features Punctuation
Reception Oral description of an object/person/place or Use of simple sentence structures Nouns and verbs correct Capital letter and full stop
thing Caption Writing — Creating Facts
Simple sentence containing an adjective
Introduction Use of simple sentence structures Noun Spaces to separate words
Ideas grouped into similarities Use of time conjunctions at the start Past tense verbs Full stops
Use of causal conjunctions Adjectives Capital letters
Simple sentence with a capital letter and full Time conjunctions to show chronological order Exclamation marks
stop Coordinating conjunctions to join sentences Capital letter for start of sentence, names, personal
together pronoun |

Clear introduction to classify the subject of the | Subject verb agreement within sentences and Noun and noun phrases Full Stops

report throughout Simple and progressive present and past tense Capital Letters

Grouping information into specific paragraphs | Simple adverbs to express how to do an action verbs Exclamation Marks

Description Noun phrases to describe Subordinating and coordinating conjunctions Capital letter for start of sentence, names and
Consistent use of tense throughout the piece personal pronouns |

Adverbs to show when and how Apostrophes for contractions

Adding er and est to show comparisons in Possessive apostrophe for singular nouns
adjectives Commas in lists

Third person

Generalising words — many, most, some
Use of technical vocabulary
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Year 3/4

Clear introduction and conclusion
Paragraphs organised correctly into key ideas
Subheadings used to organise information

Variation in sentence structures
Prepositional phrases
Expanded noun phrases
Subordinate Clauses

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wide range of conjunctions

Correct use of simple past, past progressive and
past perfect

Fronted adverbials

First and Third Person

Apostrophes to mark singular and plural possession
Commas in lists

Commas after fronted adverbials

Inverted commas if using quotations

Brackets

Year 5/6

Introduction and conclusion provide detail and
give cohesion to the piece

Subheadings and bullet points enhance the
organisation

Introductory sentence for each paragraph to
explicitly give the main idea

Variation in sentence structures and wider range of
examples of

Prepositional phrases

Expanded noun phrases

Subordinate Clauses

Relative Clauses

Variation in sentence length
Use of passive and active
Comparative sentences

More complex examples of:

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Modifiers used to intensify or qualify

Nouns and pronouns used for clarity and cohesion
Correct use of simple past, past progressive and
past perfect

Fronted adverbials

Implied second person

Use of modal verbs

Tense changes according to the text type
Reported Speech as well as direct Speech

Brackets
Dashes
Colons
Semi-colons

Explanation — Writing to Inform

Purpose

Examples

This form of writing provides detailed information to the reader and is

structured under clear categories. This writing allows for the development
of enquiry, evaluation, information processing, reasoning and problem

solving

To explain how or why something happens
To explain cause and effect

To describe a scientific process sometimes in chronological order

Encyclopaedia entry
Technical manual

Science Investigation
Question and Answer section

Year Group

Text Organisation

Sentence Features

Grammatical Features

Punctuation

Year 2

Clear introduction explaining the process to be
explained

Fully developed process steps using time and
causal conjunctions to link ideas

Conclusion

Subject verb agreement within sentences and
throughout

Simple adverbs to express how to do an action

Noun phrases to describe process

Subordinating and Coordinating sentences used to add
information and detail

Noun and noun phrases

Simple and progressive present tense verb form
Subordinating and coordinating conjunctions
Consistent use of tense throughout the piece
Adverbs to show when and how

Causal conjunctions to explain

Adding er and est to show comparisons in
adjectives

First and Third person

Technical vocabulary

Full Stops

Capital Letters

Exclamation Marks

Capital letter for start of sentence, names and
personal pronouns |

Apostrophes for contractions

Possessive apostrophe for singular nouns
Commas in lists

Year 3/4

Clear introduction and conclusion
Paragraphs organised around a topic or
process

Description of parts

Explanation of how or why something
happens

Further detail of the process

Variation in sentence structures
Prepositional phrases
Expanded noun phrases
Subordinate Clauses

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wide range of conjunctions

Correct use of simple present, present progressive

Apostrophes to mark singular and plural possession
Commas in lists

Commas after fronted adverbials

Inverted commas if using quotations and to
demonstrate excitement

Brackets
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Use of subheadings to navigate the reader

and present perfect
Fronted adverbials
First and Third Person
Standard English

Year 5/6 Introduction and conclusion provide detail and
give cohesion to the piece

Subheadings and bullet points enhance the
organisation

Description of the phenomenon is technical

and accurate

Variation in sentence structures and wider range of
examples of

Prepositional phrases

Expanded noun phrases

Subordinate Clauses

Relative Clauses

Variation in sentence length
Use of passive and active
Sentences are generalised to the category information

More complex examples of:

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Modifiers used to intensify or qualify
Nouns and pronouns used for clarity and cohesion
Verb forms are controlled and precise
Fronted adverbials

Use of modal verbs

Tense changes according to the text type
Reported speech as well as direct speech

Brackets
Dashes
Colons
Semi-colons

Persuasive — Writing to Persuade and Entertain Purpose

Examples

This form of writing provides the writer with the opportunity to encourage
the reader/listener towards seeing things the same way as them. This
writing allows for the development of creativity, empathy, enquiry,
evaluation, information processing, managing feelings, motivation and
problem solving

To make a case for a particular point of view

To motivate, move or convince someone towards a certain opinion

Advertisements
Travel Brochure
Political Pamphlet
Complaint Letter
Magazine Article

Year Group Text Organisation Sentence Features

Grammatical Features

Punctuation

Year 2 Posters and Letters using key language

features

Subject verb agreement within sentences and
throughout

Simple adverbs to express how to do an action

Noun phrases to describe

Subordinating and Coordinating sentences used to add
information and detail

Noun and noun phrases

Simple and progressive present tense verb form
Subordinating and coordinating conjunctions
Consistent use of tense throughout the piece
Adverbs to show when and how

Causal conjunctions to explain

Adding er and est to show comparisons in
adjectives

First and Third person

Technical Vocabulary

Full Stops

Capital Letters

Exclamation Marks

Capital letter for start of sentence, names and
personal pronouns |

Apostrophes for contractions

Possessive apostrophe for singular nouns
Commas in lists

Year 3/4 Variation in sentence structures
Prepositional phrases
Expanded noun phrases
Subordinate Clauses

Rhetorical questions

Turning opinion into fact

Emotive Language

Clear introduction and conclusion
Paragraphs organised around key
ideas/subject and issue

Use of subheading to navigate the reader
Topic sentences to navigate the paragraph

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Nouns and pronouns used for clarity and cohesion
A wide range of conjunctions

Correct use of simple present, present progressive
and present perfect

Fronted adverbials

First and Third Person

Standard English

Apostrophes to mark singular and plural possession
Commas in lists

Commas after fronted adverbials

Inverted commas if using quotations and to
demonstrate excitement

Brackets

Year 5/6 Introduction and conclusion provide detail and
give cohesion to the piece

Paragraphs organised to pioritise the most

Variation in sentence structures and wider range of
examples of
Prepositional phrases

More complex examples of:
Adverbs of time
Adverbs of place

Brackets
Dashes
Colons
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important argument
Arguments are well-constructed
Viewpoint of the writer is evident throughout

Expanded noun phrases

Subordinate Clauses

Relative Clauses

Variation in sentence length

Use of passive and active

Concession and condescension are used to impact the
reader

Adverbs of manner

Adverbs to show how often

Modifiers used to intensify or qualify

Nouns and pronouns used for clarity and cohesion
Verb forms are controlled and precise

Fronted adverbials

Use of modal verbs

Tense changes according to the text type
Reported speech as well as direct speech

Semi-colons

Discursive — Writing to Discuss

Purpose

Examples

This form of writing allows for a reasoned and balanced overview to discuss
an issue or controversial topic. This writing allows for the development of
creativity, empathy, enquiry, evaluation, information processing, managing

feelings, motivation and problem solving,

To show for and against

To present arguments and information from different viewpoints

Write up a debate
Newspaper article

Essay

Leaflet giving balance argument

Year Group

Text Organisation

Sentence Features

Grammatical Features

Punctuation

Year 5/6

Introduction and conclusion provide detail and
give cohesion to the piece

Paragraphs organised to prioritise the most
important argument

Arguments on both sides and well constructed
Formal language is used throughout to show a
balanced view point

Variation in sentence structures and wider range of
examples of

Prepositional phrases

Expanded noun phrases

Subordinate Clauses

Relative Clauses

Variation in sentence length to support cohesion

More complex examples of:

Adverbs of time

Adverbs of place

Adverbs of manner

Adverbs to show how often

Modifiers used to intensify or qualify
Nouns and pronouns used for clarity and cohesion
Verb forms are controlled and precise
Fronted adverbials

Use of modal verbs

Tense changes according to the text type
Reported speech as well as direct speech
Abstract nouns

Brackets
Dashes
Colons
Semi-colons
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Progression in Grammar

Year 1 - Grammar coverage

Write a simple sentence
starting with a
noun/proper noun

To orally use simpleco-
ordinating conjunctions:
and, but

Use capital letters for
proper nouns (people and
places)

Regular plurals where you
only add an “-s”or
" ”

-es

Orally devise alliteration:
a cool cat
a sneaky snake

Comparative and
superlative adjectives,
adding,

“-er” and “-est” to regular
adjectives:
fast — faster — fastest

Write a simple sentence
starting with a personal
pronoun

Write a compound
sentence using the
coordinating conjunction
“and”

MIH

Use a capital letter for

Suffixes of verbs, adding
ll_edll Or ll_ing”

Prepositions:
up, down, in, into, out, to,
onto, under, inside,
outside, above

Choose a specific noun:
“Alsatian” rather than
lldog”

Finish the sentence with a
full stop

Use connectives of
sequence:
first, second, then

Start sentences with a
capital letter

Use the prefix of “un-“to
create antonyms:

happy — unhappy
kind — unkind

Similes:
as big as an elephant

Use noun phrases:
adjective + noun

Use a regular simple-past-
tense verb in a sentence:
He walked to school.

Subject-verb agreement
with “I” and “he/she” with
“to do”, “to be” and“to
have”:
I/you/we have
he/she has
I/you/we do
he/she does
lam
you/weare
he/she is

Use capital letters for days
of the week

Use determiners:
the, a, an, my your, his,
her

Use question marks

Use exclamation marks

Firstperson (I and we),
second person (you) and
third person (he, she)

Write a sentence that
includes an adjective

Separate words with
spaces

Adverbs of manner (how)
to describe a verb, ending
in II_Iy"
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Year 2 - Grammar coverage

Suffixes —
adding “-ness” and “-er” to
form a noun:
kind - kindness
teach — teacher

Adding “-ly” to an adjective
to make an adverb:
quick - quickly

Ask a question and use a
guestion mark

Form simple past tense by
adding “-ed”:
He played at school.

Move from generic nouns to
specific nouns, eg, “dog” to
“terrier”

Similes using “like”:
...like hot chillies...
...cold like a glacier

Compound nouns:
noun + noun (football)
adjective + noun
(whiteboard)

Coordinating conjunctions to
create a compound
sentence:
or
and
but

Command, using the
imperative form of a verb:
give...
take...

Use past continuous
(progressive) tense
He was playing at school.

Temporal connectives:
next, last, an hour later

Use the prepositional
phrases:

behind, above, along, before,

between, after

Suffixes -
formation of adjectives by
adding “~ful”:
care - careful

Subordinate conjunctions to
create a complex sentence:
when
if
that
because

Write a sentence that ends
with an exclamation mark

Using commas to separate
lists:
He had a bag, ball and
carpet.

Use first, second and third
person with subject-verb
agreement

Using
determiners/generalisers:
most
some
all
many
much
more

Suffixes -
formation of adjectives by
adding “-less”:
help - helpless

Write expanded noun
phrases:
determiner + adjective +
noun (the red balloon)
determiner + noun +
prepositional phrase
(the cat in the basket)

Use simple present tense,
showing subject-verb
agreement:
Infinitive (add “s” to the
third person)

I like
he/she likes
we like
they like
you like

Apostrophes of omission:
he didn’t
he couldn’t

Onomatopoeia

Suffixes —
forming comparative and
superlative adjectives by
doubling the final letter and
adding “-er” and “-est”:

Write a statement that starts
with a capital letter and
finishes with a full stop

Use present continuous
tense:

“to be” + “-ing

I am playing

he/she is playing

they are playing

4

To put spoken words(found
in a speech bubble) into
inverted commas,
starting with a capital letter.

Alliteration (verb + noun):

dancing dandelions
hiding hyenas

big — bigger — biggest
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Formation of nouns using
prefixes:

Expressing time, place and

Exaggerated language:

Year 3 - Grammar coverage

auto-
anti-
super-
under-
Knowing when to use
“a”(preceding a consonant)

cause, using
prepositions: before, after,
during, in, because of

Verbs-

unbelievable, glorious, etc.

Specific/technical vocabulary

To make the plural for nouns
ending in “-ch”,
”'Sh", IIS”’ IIZII or ”X”by
adding“-es”

Pronouns-

To know the difference
between the subject and
object with the personal

pronoun

Pronouns-
Possessive adjectives
my, your, his, hers, its, ours,
theirs

and “an” (preceding a vowel
or a word beginning with
Ilhll)

Word families for meaning,

Present perfect:
“has/have” + past participle
She has gone to the shops.
instead of
She went to the shops.

Powerful verbs:

to add detail:
Siamese cats are a variety
that can live to a great age.
The species has many
unusual features for a feline.

Inverted commas:

To make the plural for nouns
with a single vowel, ending
in “f” or “-fe”, change the “f”
or “-fe” to

“-ves”: wolf - wolves
Noun plurals with a double
vowel, ending in “f”, just add
“s” to make the plural: chief
- chiefs

Quantifiers:
enough, less, fewer, lots of,
none of, both, each, every,

a few, neither, either, several

Verbs-

Use irregular
simple past-tense verbs
awake — awoke
blow — blew

word class and spelling:solve,

solution, solving, solved,

solver, dissolved, soluble,
insoluble

Expressing time, place and
cause using conjunctions:

Synonyms for verbs such as
“said”or“go”to create more
powerful verbs

Prepositions:

Place the spoken word
between inverted commas.
Start the sentence with a
capital letter, place
punctuation before closing
the inverted commas. Say
who said the words and
place what the next person
says on the next line.
Word families based on

Compound sentences with
co-ordinating conjunctions:
and
but
or
so
for
nor
yet

The difference between a
phrase and a clause

Verbs-
Past perfect:
“had” + past participle

when, before, after, while,
so, because

Expressing time, place and

next to, by the side of, in
front of, during, though,
throughout, because of

Identifying all the word

common words:
fear, feared, fearful, fears,
fearfully

Use a comma after a fronted

Complex sentences using
subordinate conjunctions:
until
although
even if

Pattern of three for
persuasion:
Fun. Exciting. Adventurous!

Homophones and their
meanings:
bear — bare
pear - pair

cause using
adverbs: then, next, soon

classes of a simple sentence

adverbial phrase,
prepositional phrase or

adverb ending in “-ly”

Know that pronouns, nouns
and proper nouns can all be
the subject of a sentence
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Year 4 - Grammar coverage

Repetition to persuade:

Possessive apostrophes for
regular singular and plural nouns

Using either a pronoun or the
noun in sentences for cohesion
and to avoid repetition

Prepositions:
at, underneath, since, towards,
beneath, beyond

Compound nouns using hyphens

Fun for now, fun for life

Drop-in clause with an “-ing”

Informal and formal language

Possessive pronouns:
yours, mine, theirs
ours, hers, his, its

Plurals for nouns ending with a
“y”: change the “y” to an “i” and
add “-es”

baby - babies

Starting a sentence with “-ing”,
using a comma to demarcate the
subordinate clause:

Flying through the air, Harry
crashed into a hidden tree.

Comparative and superlative

verb:

Tom, smiling secretly, hid the
magic potion book.

Place a comma on either side of
the subordinate clause.
A sentence that gives three

Expanded noun phrases:
Changing The teacher to
The strict English teacher with
the grey beard

Specific determiners:
their, whose, this, that,
these, those, which

Verbs ending in “y”: change the
“y” to an “i” and add “-es”

carry - carries

adjectives:
Change the “y” to an “i” and add
either “-er” or “-est”

happy — happier — happiest

actions:

Tom slammed the door, threw his
books on the floor and slumped
to the ground.

Prefixes to give the antonym:

Fronted adverbials followed by a
comma: prepositional phrases
starting with an adjective and

ending in “-ed”

Verbs -
Past perfect continuous:
“had” + past participle + “-ing”

Know the difference between a
preposition and an adverb

Capital letters for proper nouns:
names, places, days of the week,
months, titles and languages

”ou

“im-", “in

ATH UEBHERA
=, =", il

Adjectivesending in “-

Plural nouns of words ending in
o”:

Know which words to add “s” to,
which to add “-es” to and which

“«

could take either “s” or “-es”

Powerful verbs
Find synonyms of words to up-
level sentences and give a
greater effect

Verbs -
Modal verbs:could, should,
would

Compound sentences using all
the co-ordinating conjunctions

ed”:frightened, scared, etc.

Using inverted commas where the speech is preceded by the
speaker:
Mary yelled, “Sit down!”

Capital letter and punctuation is needed between the inverted
commas. New speaker, new line. Add an adverb to describe the
manner in which the words were said.
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Year 5 - Grammar coverage

Editing sentences by either Metaphors

Moving parts of sentences

Developing technical

Suffixes:
converting nouns or
adjectives into verbs using
“-ate”, “-ise” or “-ify”

’

Brackets for parenthesis

language

expanding or reducing for
meaning and effect

Drop-in “-ed” clauses:

around to create different

effects

Future tense verbs

Rhetorical questions

Verb prefixes:
Ildis_"' ”de—”, ”mis-”, IIOVer_
” a nd Ilre_ll

Dashes for parenthesis

Start a complex sentence
with a subordinate clause
and use a comma to
separate the subordinate
clause

Poor Tom, frightened by
the fierce dragon, ran
home.

Onomatopoeia

Personification

Indicating degrees of
possibility using modal
verbs: might, should, will,
must

Commas for parenthesis

Connectives to build
cohesions:
Exemplification
Results
To summarise
To sequence

Indefinite pronouns:

somebody, something,

someone, nobody, nothing,

no-one, everything,
anything, nothing

Linking ideas across

Colons for play scripts and

Secure use of compound
sentences

Indicating degrees of
possibility using
adverbs:perhaps, surely

Relative pronouns:
who
which
that
whom
whose

Start a sentence with an
expanded
“-ed” clause:
Frightened of the dark, Tom
hid under the bed all night.

paragraphs using
adverbials of time (/ater),
place (nearby) and
sequence (secondly)

to start a list

Embellishing simple
sentences

Relative clauses to add
detail beginning with
“who”, “which”, “where”,

’

“when”, “whose”, “that”,

or an omitted relative
pronoun

Developing fronted
prepositional phrases for
greater effect:
Throughout the stormy
winter...

Far beneath the frozen

Speech in inverted comma

soil...
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Year 6 - Grammar coverage

Informal and formal
speech:
find out/ discover
ask for / request
go in / enter
Using question tags for
informality:

He’s in your class, isn’t he?
Use the subjunctive for
formal writing:

If | were you...

Use inverted commas
accurately with punctuation;
start a new line for each
new speaker and place who
says what at the beginning
and at the end of the
inverted commas

Dashes to mark the
boundary between clauses:
It’s raining — I’'m fed up

Semicolons to demarcate
within a list

Simple sentences and how
to embellish them

Modal verbs

Abstract nouns

Repetition for effect:
persuasion, suspense,
emphasis

Colon and bullet points for a
list

Alliteration

Consolidating compound
sentencesandcoordinating
conjunctions

Auxiliary verbs

Synonyms:
Realising that when you find
a synonym, the word means
something slightly different,

eg,

“big” and “grand”. “Grand”
can mean “one thousand”,
“elaborate” and
“decorative”, as well as
“big”.

Connectives to signpost and
create cohesion within a
text:

order of sequence
time connectives
additional ideas
space and place

- contrasting
exemplification

- results
- tosummarise

Hyphens for compound
words to avoid ambiguity:
man eating shark
or
man-eating shark

Similes

Complex sentences
and subordinate
conjunctions

Tense (past, present and
future)

Antonyms:
using prefixes

Layout devices such as

headings, sub-headings,
columns, bullet points,
tables and paragraphs

Identify the subject and
object of the sentence

Metaphors

Combining complex and
compound clauses to create
a sentence

Pronouns: relative and
possessive

Collective nouns

Colons to mark the
boundary between clauses:
It’s sunny: I’'m going out to

play.

Ellipses to create suspense
and to show missing words
in a quote

Personification

Rhetorical questions

Relative clauses

The difference between
passive and active sentence
and when to use the passive

Semicolons
to mark the boundary
between clauses:
It’s raining; I'm fed up

Antonyms
to create different effects in
sentences

Fronted adverbials

Expanded noun phrases:
The witch, who crashed her
broom, is over there, feeling

dazed.

Determiners and
generalisers

‘Together we Flourish and Achieve’




A whole sentence can be a
noun phrase
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Progression in Spelling

Transition from Phonics Programme to Spelling Content using Little Wandel Spelling programme

Year 2 Autumn 1

Phase 5 review Ye_ar 2 Autumn_z
Bridge to spelling

Coverage Tricky words

/ai/ a-e ai ay a eigh ea ey aigh people eye whole

fee/ yeaeeeieeye-e Coverage

figh/igh i-e iy ie

foa/owoo-ecaoceouy Week 1 What do | need to know to think about spelling?

Joo/ /yoo/ 00 u u-e ew ue ou ui through improve move prove shoe two who beautiful their parents How do | use the C,ompl ete the code chart to help me to spel I?
/air/ air are ear ere B
Jur/ er urir or ear
JSow/ ou ow

2
Jor/ or a aw au ore oor al car our augh aur thought sure Week 2 Why do | double letters at the end of words?
J2h/ si su Why do | double letters in some longer words ending in -er?
/ch/ ch tch ture®
/shy sh ti ch ssi ci si
/i/ | @ ge dge once again any many friend busy pretty because laugh*™ ‘Week 3 Why do some words end in 'k’ or ‘ck'?

ﬁi’/ZE““ sestee Why do some wards end in ‘ch’ or 'tch'?

When do | add the suffix -es/-s to words?

/oo/ uoul Why do | double the final letter in some words when | add the suffix -ing?
schwa: er a or ar our re
ie fee/ figh/

v fee/ figh/ /i/ Why do | swap the "y for an ‘i when | add the suffix -ed?

ea fee/ [/ /ai/

a /af faif for/ Why do | drop the ‘e’ when | add the suffix -ing?

*The grapheme 'ture’ makes the /ch/ sound but has a slight sehwa “u e end.
**laugh' is inelueed as a tricky word with an unusual spelling for /a/, but please note regional pronunciations vary.

Year 2 Spring 1 Year 2 Spring 2

Unit Coverage Prickly spellings Homophones Unit Coverage Prickly spellings Homophones

1 Why do some words have the spellings ‘kn’ once two knight/night 4 The "W special’ who whole our/hour
and ‘gn’ for /n/, and ‘wr' for /r/? How do 'w’ and 'gu’ change the sounds that
‘a’, ‘ar’ and ‘or’ make in some words?

Why do | swap the 'y’ for an ‘i’ when | add people friend quite/quiet

Why do | drop the ‘e’ when | add the suffixes | any many one/won the suffix -es?

-ed, -ing, -er, -ast and -y?

Why do some words have the spelling ey’ move improve see/sea
for the sound /fee/?

Why do some words end -le, -al, -il or -el? Review to/too/two

Why do some words end ‘ge’ or ‘dge’? Review where/wear
Why can /|/ be spelled ‘|’ or ‘g in different
words?
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Year 2 Summer 1

Unit
8

Coverage

Why does ‘'c’ make the sound /s/ in some
words?

Prickly spellings

beautiful laugh

Homophones

here/hear

How can | spell the sound /zh/?

busy pretty

be/bee

What happens when | add the suffixes -ment,
-ness, -ful -less and -y to a root word?

parents because

bare/bear

How can | show missing letters in a word?

Review

there/their/
they're

Year 2 Summer 2

Unit

12

Coverage

Why do some longer words have the spelling
‘ti' for /sh/?

Prickly spellings

eye shoe

Homophones

sun/son

How do | use the possessive apostrophe
(singular possession)?

thought through

whole/hole

When do | swap, drop or double? (-ing, -er,
-est, -y, -ed)

blue/blew
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Progression in Handwriting

At Spaxton CofE Primary School we believe that handwriting and presentation should have a high importance with
the children. AS a school we follow:

EYFS — learn to form the letters accurately and consistently following the Little Wandle rhymes.

Year 1 — When the children have achieved the previous step, they will add the lead in joins to the letters in
preparation for cursive writing.

From Year 2, the majority of children will be following the Debbie Hepplewhite scheme that we use in school with a
modified F as per school policy.

Introduction to the Debbie Hepplewhite method
of teaching fullg joi.ned. handwrlting

| | e fqhijkl
MopgrsAaun e

This f““‘! jeined handwriting style and the methed ar teaching are suitable and '.urm“ful ]nv
any age (from around six years old). The slyle (s designed by Debbie Hepplewhile specifically for
leaching purposes and il works exceplicnally well lo provide a fresh sfarl in joined handwriling
for older pupils. The diagonal line joins soflen as the wriler becomes increasingly [lueal. The

styie (s taucht as separate letters at first - not letter strings - and all the letters with their
diagonal lead-in joins are lcught tc prefictency and automahcltg before starting to join the
letters info words. It (s preferable to provide cpportunilies for Lnlc-\swc dally p'a:tgce rather
than, for example, a pace of one lesson per week

Good handwrmnc’ ts an essential skill in the quest to spell and write ;luentln’, conr\dentls’ and
compelenlly. A joined handwriling slyle links kinaesthelic 'muscle memory” with the relalionship
between the sounds of cur speech and the letter shapes, letter groupings and whole written
words, The ability to write neatly can raise w.j-ésteem and prevides ¢ motivaling furtm in the
production of written wark

Pencil or pen hold - and posture

Teach the tradilional triped pencil grip. For younger learners, make this skill child-friendly by
saying, “Pul your froggy legs [thumb and forefinger] on the bottom of the painled part of the
pcnc.! [not on the cone-shaped end part] with the pencil across the froq's back [back of the
hand], fhen pul the log under the frog” [middle finger supporling the Fenal to complete the

lripod oripl.

Emphasize the need for gaod sdtmq posture. The wﬂtlr‘q hand should rest lu:htl.j on the paper
below the words being writlen so that the words are not obscured. The paper may be tilted
slightly to the right (for richt-handers) or to the left (for left-handers) to increase comfort. The
spare hand teeps the paper secure

Handwriting stgle

The style is an cll-jcined slyle wilh lwe main joins - o dw joln which starls wilh the
pencil poinl, or pen, on the wriling line and a wod\h\q line join (or smule join). The descenders
of letters £ q 4 and A "..qo straigh! down through the wriling line with a thin logp.." and
continue to form the beginning of the diegonal join to the following letter. The diagonal join
and washing linz join {(or smile join) need to be adjusted for wriling the leiler 2

Demaonstrate the twe main joins b‘i druwlnc’ two seporate squares sifting on a wntmc line to ]uﬂ
less than kalj hetght’ oI the space petween two writing lines, In one square draw a straight
line from the bettom left corner to the top right corner tc form the dlagonal line join. In the

other square, draw a curved line from the lop left corner to the top right corner to form the

washing line join (or smile join)
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The joins are very imporband Inr spacing lellers |:'.'1.-rl.|.|£ and lewrners need lo undersland thol
there musl be a clear ‘join’ belween cll the leller shapes. Learners are laught o Lhink carefully
about which part of sach letier s the letler shape ond which part n-:f the letier Ls the Join. At
first, all lower case lefters are taught as discrete (separale] shapes 5|:|:|.r1.|.r1.|3 with. the pencil point
‘on the [wriling] line” to jorm the diagonal lead-in siroke or leader [see the examples below]. A
lead-in slroke al the beginning of every word in lower case is considered lo be very d.ljﬂ.l-:ulu‘
Iﬂ.m:ul’ This :‘h_.in- iz not I:-:ll_-!]h.1 I:|._| u.-nl:u.r'.-!] any Inm] lefter 5‘|'rm-!]*: zl’ the same letter

Mot only are learners fought to jl:rm. each individual lefter shope to _rl.l.l.i'l'Ll:l.J, tl‘ltld ore also
laughtl [o think carefully aboul the lelless they wrile and the join aach latter needs 1n whels
wards, This arqagement with the mechasics n:r the -.-n[,nq *-'.I-.Jl.i- instead nr ju,*-'.l; m:nd_.ﬂ.-:.l-.l
capyng strings -:1]" lefter shopes and words results in learners Fﬂ.d,lnq ru.F-I.ﬂ_lH ko Jeining any
woardd thay wish s wrile i.l'l.d.lplll'i.d.ll'l.ﬂl:'. Some learmers maoy be able lo converl lo this slule

almosl immedialely,

All upper cose, or capital, letiers are simple prinf letler shapes which do not join other letters.
Teach that capital lefters start '_.i'."'.srrz the E‘q,:l' aor “in the gir' - that is, jn:-'n. jl..sl below the Lpper
wriling line (dependen! wpon the spacing belween lines). When wriling a whole word which

Fequires a capilal lefler al the h{:—:]inn.in.cl_ a small space is l:—_rT -urh:r the capital lefter and the
sacond [lower case] letter starts "an fRe fre” and all subsequent letters in the waord are jolned

ABCDEFGHIJKILM
NOPQRSTUVWXYZ

The order of teaching the lower case letter shapes

It is impertant to teach the letters which start like the letier £ to ]'luan-:.J :m]'crn the other
letters. Teach, *Sfarf an Fhe lire, EI'J-'.'I'FE‘E-'.‘I’.I' Joir fa hﬂnflr'- ."u:'.'._-.;rk!. then hook over, heck and round”
fn:!r the letter £ For the =J.I:5n-|:|_l.|.|zr1.|: letters which stari like &£ describe and model how to,
Tocalch fhe ook T Aler The lellers & #, ar A & which all and with wishing line jains, an
extra ‘hook over nesds to ke added Ta fhen :"-nrm the & group r.-I letters = =, < =, 3 T

A q | _a

el

A
s

AL

W

A
A o8
m
A

Far the |'ull 'Fﬁﬂl‘l" ]"r.r ]’nrm.n.q the latters, cee the I:-:Ir
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Impact and Assessment

Staff assess pupils learning during and as part of every session, their practice is adapted accordingly to suit the needs
and abilities of their class.

Formal assessments of writing are carried out in both Key Stage 1 and 2 termly. The results are analysed and inform
next steps in learning, target setting for children and teacher's future planning.

Writing is assessed using the National Curriculum descriptors, using Somerset agreed writing assessment grids.

Children’s writing progress in discussed with parents and carers at parent and carer meetings in the Autumn and
Spring term. A full written report is sent to parents and carers in the Summer term. However, teachers keep parents
and carers regularly updated through informal processes.

All staff attend moderation sessions within school, moderation occurs with in local schools across the year.

Children's progress in English which is assessed using nationally prescribed tests with the Phonics Screening test
taking place at the end of Year 1 as well as teacher assessment. At the end of Year 6 Key Stage 2 SATS and teacher
assessment.

Writing is regularly monitored by the English Lead. The headteacher and SENDCo hold termly pupil progress
meetings with teachers. Areas for development lead into staff training, interventions and the school SEF,
development plan and performance management.
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Inclusion

At Spaxton we believe that All leaders are leaders of SEND, and as such is it our responsibility to ensure an inclusive
approach to promote the wellbeing and academic progress of all our children in whole curriculum. By removing
barriers to learning and supporting the growth of the whole child we are helping all to succeed.

In the Trust, we have adopted an evidence-based approach to supporting all of our children as we believe what is
good for all can be vital for some.

We use the EEF ‘Five a day’ principles to support our repertoire of teaching strategies daily in response to individual
needs.

ic Teacher-led approaches with a focus on clear explanations, modeling
xplicit
instruction and frequent checks for understanding. This is then followed by guided
practics, bafors indapendent practice.

Cognitive F=T3 (sl Managing cognitive load is crucial if new content is to be transferred into
P Cetere STLLT Y et fong-lerm memory. Prowide opportunities fo students fo pian,
strategies manitor and evaluate their own leaming.

Scaffolding When students are working on a written task, provide a supportive ool
or resource such as a writing frame or a partially completed example.
Aim to provide less support of this nature throughout the course of the
lesson, week or term.

Flexible Allocate groups temporarily, based on current level of mastery. This

grouping could, for example, be a group that comes together 10 get some
additional spelling instruction based on current need, before re-joining
the main class.

Using Tachnology can be used by a teacher to model worked examples; it can

technology be used by a student to help them to lsam, o practice and to record
their leaming. For instance, you might use a class visualiser (o share
students’ work or to jointly rework an incorrect model

These work in conjunction with the work we have been doing on Retrieval with Kate Jones and Rosenshine’s
Principles of instruction such as small step learning, modelled examples, independent practice.

Rosenshine’s
10 Principles of Instruction

1. Review learning 2. Present new material

at the start. O in small steps. ',-'-.:"."‘

5. Ask lots of good 4. Provide models and
questions. q worked examples

5. Practise vsing the 6. Check for

new mzterials.ﬂo undentzndin&‘[3

7 Obtain a high 8. Provide scaffolding

success rate, “ and support. %

9 Encourage 10: Weekly and

independent practice. monthly reégéﬂ-
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